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I. The University of Providence 
 
The Master of Science in Counseling (MSC) program integrates the University Mission and the 
Graduate Mission along with CACREP Standards. The primary drivers within the program are 
the Program Goals and Objectives. The Program Goals represent the aspirations of the faculty 
for the students. The program objectives are the specific student learning outcomes that reflect 
CACREP requirements for counselor education. Faculty members use the objectives to guide 
course development and assignments to provide a quality educational experience for students at 
the University of Providence (UP). 
 
 

II. University Mission 
 
As an expression of the teaching mission of Jesus Christ, the mission of the University of 
Providence is to provide students with the opportunity to obtain a liberal education for living and 
for making a living. 
 
The University of Providence was founded through the collaborative efforts of the Sisters of 
Providence, the Ursuline Sisters, the Catholic Bishop of Great Falls and the Great Falls civic 
community all of whom recognized societal need for higher education. The University’s 
educational mission, sponsored by the Sisters of Providence, continues to be realized through the 
shared endeavors of a diverse group of highly dedicated people. 
 
The University cooperates with both private and public institutions to attain goals consistent with 
its educational purpose and values. 
 
The University continually and responsibly evaluates its operation and programs. It develops 
professional and career programs and continuing education courses designed in view of society’s 
present and future needs as well as traditional academic degrees in appropriate fields. 
 
The University offers students a foundation for actively implementing Gospel values and the 
teaching of Jesus within the Catholic tradition; it serves students of all beliefs who wish to take 
advantage of its programs. 
 
The faculty and staff of the University join with students in a cooperative and enthusiastic search 
for truth, so that students may develop: 
 
Character - have a positive impact on the world and to the communities in which they live and 
work, particularly by recognizing and accepting personal accountability to themselves, to 
society, and to God; 
 
Competence - further their ability to live full and rewarding lives by becoming competent 
working members of society who know the basics of their professional field and have access to 
future learning. 
 
Commitment - find meaning in life which enables them to participate effectively in society while 
transcending its limitations, by living according to their own moral and religious convictions, as 
well as by respecting the dignity and beliefs of other people.  
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III. Core Themes 
 
Seeking to understand: As an expression of the teaching mission of Jesus Christ, our University 
brings together reason and faith to seek the truth. We are a faith-based learning community, 
dedicated to encouraging and assisting our students in seeking to understand and searching for 
truth.  
 
Living in community: “to provide students with the opportunity to obtain a liberal education for 
living and making a living.” We believe a particular type of education prepares students for both 
living and making a living. The origins of a liberal education are Greek, an education for a free, 
independent man. Our liberal education is for a free independent man or woman, engaged in 
civic and faith communities, often demonstrating independence in a counter-cultural manner, 
with a special concern for the poor and vulnerable.  
  
Searching together: “the faculty and staff of the University join with students in a cooperative 
and enthusiastic search for the truth…” We learn together, we search together, we seek to 
understand together. We live and learn in community. 
 
 
IV. Graduate Program Objectives 
 
It is the mission of Graduate Studies at the University to prepare reflective professionals in the 
dimensions of scholarship, learning, and practice. 
 
Reflective Scholarship - The graduate programs all involve learning and mastering the skills of 
reflective scholarship as the ability to understand and to reflect on the major theoretical and 
empirical data in a field of study. 
 
Reflective Learning – The graduate programs instill the ability to act while reflecting on one’s 
own ideas, analyses, values, personal and organizational interests, and the interests of others. 
 
Reflective Practice – The graduate programs impart the ability to apply skills and perspectives in 
life, to reflect on the appropriateness of practices and to practice self-efficacy in application, both 
reflection-on-action and reflection-in-action of professional activities. 
  
The goal of Graduate Studies is to instill in the students an understanding of and capacity for 
scholarship, independent judgment, academic rigor, and intellectual honesty. It is the 
responsibility of faculty and students to work together in partnership to encourage freedom of 
inquiry, demonstrate personal and professional integrity, and foster mutual respect.  
 
Quality graduate education depends upon the professional and ethical conduct of all parties. 
Members of the graduate faculty and graduate students have mutual responsibilities in the 
maintenance of academic standards and the creation of a high-quality graduate program. 
Graduate students are viewed as professionals, not solely as students whose only interest is 
degree completion. Graduate students have made a career choice and are viewed as members of a 
profession that has obligations to our human community. 
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V. Counseling Program Objectives 
 

1. Master of Science in Counseling Program Goals 
 
The MSC Program strives   
1. To provide students with a broad theoretical base that serves as the basis of a personal model  
    of counseling.  
2. To expose students to historical, current, and emerging counseling methods that provide     
    options for the best counseling practice.  
3. To provide students with knowledge and skills that serve as a basis for critically consuming  
    data based professional literature and informs data-based counselor practice.  
4. To provide students with opportunities to develop knowledge and skills necessary for self- 
    growth and self-care for continued exemplary practice through time.  
5. To provide students with clinical experience that serves as the basis for the practice of  
    emerging counseling skills.  
6. To prepare students for passage of the state licensure exam as a basis for entering a  
    professional counselor role.  
7. To prepare students to assume leadership positions in their professions and their communities.  
8. To provide students with a capstone experience that integrates all of the goals from above.  
 
 

2. Master of Science in Counseling Program Objectives 
 
PROFESSIONAL COUNSELING ORIENTATION AND ETHICAL PRACTICE  
By the end of this program, students will be able to … 
Evaluate ethical practice according to the counseling profession. 
Describe ethical practice according to the counseling profession. 
Synthesize elements of ethical practice in counseling.  
 
SOCIAL AND CULTURAL DIVERSITY  
By the end of this program, students will be able to … 
Analyze the impact of social and cultural diversity on served clientele.   
Determine multicultural theories to describe cultural identity development. 
Integrate this knowledge to provide examples of multicultural counseling competences. 
 
HUMAN GROWTH AND DEVELOPMENT 
By the end of this program, students will be able to … 
Determine theories of individual and family development across the lifespan.  
Describe factors that affect human development, functioning, and behavior.  
 
CAREER DEVELOPMENT 
By the end of this program, students will be able to … 
Analyze theories and models of career development related to counseling. 
Describe strategies for career development program planning and implementation. 
Identify approaches for conceptualizing the interrelationships among work, relationships, and 
mental well-being. 
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COUNSELING AND HELPING RELATIONSHIPS 
By the end of this program, students will be able to … 
Analyze theories and models of counseling. 
Identify relevant counseling interventions suitable to a specific population. 
Integrate gained knowledge and formulate a personal model of counseling. 
 
GROUP COUNSELING AND GROUP WORK  
By the end of this program, students will be able to … 
Determine theories of group counseling and group work. 
Identify dynamics related to group process and development. 
Synthesize gained knowledge to demonstrate relevant strategies to facilitate groups. 
 
ASSESSMENT AND TESTING  
By the end of this program, students will be able to … 
Define basic concepts of assessment procedures in counseling. 
Identify relevant strategies for selecting appropriate tests in counseling. 
Evaluate assessment results to diagnose developmental, behavioral, and mental disorders.  
 
RESEARCH AND PROGRAM EVALUATION  
By the end of this program, students will be able to … 
Indicate the importance of research in advancing the counseling profession. 
Identify evidence-based counseling practices. 
Analyze various methods used in research and program evaluation. 
Evaluate statistical methods used in conducting research and program evaluation.  
 
 

3. Professional Dispositions 
 
Students will be evaluated on their ability to demonstrate and progress in the following 
professional dispositions in all courses and throughout the program:  
 

1. Mindfulness. Active, open attention on the present; observing one’s thoughts and feelings 
without judgment. The average score for all MSC students in 2020 was slightly higher with 
2.89 out of 4 compared to 2.72 in 2019.  

2. Engagement. Involvement and commitment to one’s own and other’s personal and 
professional development. For all MSC students, the average score for 2020 was also 
slightly higher with 3.05 out of 4 compared to 2.87 in 2019.  

3. Reflexivity. An awareness and exploration of one’s own belief systems and values, and 
their impact on relationships with self and others. The average score for all MSC students 
was higher with in 2020 with 3.27 out of 4 compared to 2.92 in 2019. Reflexivity was the 
second highest professional disposition in 2020. 

4. Curiosity. Eagerness to know, discover, and generate; interest leading to inquiry. In 2020 
the average score for all MSC students was 3.25 out of 4  compared to 3.11 in 2019. 
Curiosity represented the third highest professional disposition score of all professional 
disposition scales in 2020.   

5. Integrity. Consistent commitment to professional ethics and values of the counseling 
profession; holding steadfastly true to one’s commitments. MSC students represented the 
average score of 2.98 for integrity in 2020, which was similar with 2.96 in 2019. 
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6. Empathy. The action of understanding, being aware of, being sensitive to, and vicariously 
experiencing the feelings and thoughts of another. MSC students showed an average score 
of 3.37 for Empathy in 2020, which represented the highest professional disposition. This 
is equivalent with the result in 2019 when the score was 3.26.  

7. Professionalism. Maintaining conduct and qualities that characterize a counseling 
professional. The average score for Professionalism was the only one that showed lower 
scores in 2020 compared to 2019. Professionalism with an average score of 2.05 was lower 
in 2020 compared to 3.07 in 2019, which may be correlated to having a larger cohort in its 
first semester of the program.  

 
 
The average ratings for all students in the MSC program for 2020 are as follows in  
Figure 1 below: 

 

 
 
Figure 1: Professional Disposition Students 

 
 

VI. Program Assessment Overview 
 
Assessment of the Master of Science in Counseling (MSC) program is designed to ensure 
students have a quality educational experience that prepares them to succeed as professional 
counselors (specialty clinical mental health counselors). Influences such as CACREP Standards, 
Program Goals, Selection/Retention Criteria, Program Objectives, Courses, Assignments, 
Student Input, Faculty Input, Clinical Supervisors, Alumni, Advisory Council, and Employers 
are incorporated into the assessment process. Aggregate data analysis is based on cohort data, 
course/instructor evaluations, clinical experience evaluations, and program evaluations.  
 
Three constituents are routinely and systematically evaluated from multiple perspectives to 
ensure continuous improvement. Students are evaluated at admission to identify aptitude to 
successfully complete the program. Students are evaluated throughout the program on their 
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knowledge, skills, and professional dispositions and they are tracked following graduation to 
assess licensure and work competence. Faculty are assessed at time of hire to ensure a good fit 
for the University and program as well as to enhance diversity and innovation. They are also 
evaluated by students with each class or practicum/internship. The Program is reviewed 
systematically by students, alumni, faculty, clinical site supervisors, advisory council, and 
employers to ensure the program is continuously compared to the needs of the counseling 
profession. The systematic assessment process provides for formative and summative assessment 
from multiple people at multiple times. The plan provides specific feedback to students and 
allows faculty and the advisory group to review compiled data.   
 
The CACREP liaison and program director create (1) a summary of the program evaluation 
results and these data are evaluated at the MSC Semester Meeting, Annual Retreat, and the 
Advisory Council Meeting. Based on the outcomes of these evaluations, the CACREP liaison, 
the program coordinator and MSC faculty make (2) subsequent program modifications, and (3) 
any other substantial program changes that will benefit students, the program, and the university.  
 
In 2021 all presented data were collected by the university’s assessment tool MS Office Forms. 
As faculty, supervisors, and students become more consistent with MS Office Forms, data 
collection and analysis within MS Office Forms may also include more specific data related to 
CACREP standards and specific courses. Most goals, objectives, rubrics, and surveys are 
currently assessed using MS Office Forms surveys. However, faculty started also collecting data 
via forms developed in Microsoft.  
 
The Annual Program report is published on the University of Providence Masters in Counseling 
website, and is accessible to faculty, institutional administrators, and personnel in cooperating 
agencies such as employers and clinical site supervisors of students and Alumni, as well as for 
the public.  
 
The schematic below shows how data is aggregated for analysis and impacts the MSC program 
 

 
 Figure 2: Schematic of how data is aggregated for analysis and impacts the MSC program 
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VII. Annual Report 2021 
 

1. Summary of Program Evaluation Results 
 

A. Current Students 
Data were collected on current students enrolled in the MSC Program at the University of 
Providence. The current students answered a 12-question survey using electronic forms in 
Microsoft Office. The questionnaires were the same as used in MS Office Forms in 2019.   
Of forty-seven students, twelve current students (26%) responded to the survey questions. This 
was a decreased response rate of current students. Of the twelve students (100%) who responded 
to the survey, most plan to graduate in 2022, and the rest anticipate completing the program in 
2023 and 2024.   
 
General Perception of the Program. (Question 3). The general perception of the program was 
very positive as majority of students ranked the program with the highest score of 4. 
 
 
Figure 1: Students – General Perception of the Program 
 
 

 
 
Question 4 was asking students’ thoughts about the program with an open question and most 
students expressed positive impressions about the program and professors. Most stated the 
program prepares them to be a competent professional counselor. Some examples are: 
 
“It's a well thought out program and student engagement is great” “I am impressed with the 
program.” ”Love it.” “I am quite pleased in general with the program, the content, and the 
professors. The program has exceeded my expectations.” “It is very rigorous and offer a diverse 
learning experience.” “Overall, I think that this program does a good job at teaching counseling 
theories and techniques. I feel that I am learning a lot and feel competent as a student 
counselor.” “I find the program to be extremely in depth and robust, and challenging.” “I have 
really enjoyed my time in the program. I have learned more than I thought I would and have 
begun to apply it to my current life.” “Program is excellent. I feel I learn and grow in each class 
in a manner conducive to being prepared for licensure. The professors provide a great deal of 
personal interaction and responsiveness to questions. They operate in respective of different 
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personal styles which I think is important.” “The University of Providence MSC program 
provides students with a flexible, rigorous, professionally supported opportunity for personal 
and professional growth with the purpose of preparing students to support transformation, 
healing, and recovery.”  
Two students expressed being not sure about their judgment or having some concerns including: 
“It was my first semester and as anything new, had a few bumps. Have not determined if I like 
the program or not.” “The program fulfills the requirements of CACREP, but I don’t feel the 
students are learning the skills necessary to fulfill their future role as counselors until we get 
mentors for our internship. Our internship prepares us, but I don’t think the program prepares 
us for our internship.” 
 
 
Particular Liking. (Question 5). When asked what the students do like about the M.S. in 
Counseling (specialty Clinical Mental Health Counseling) MSC program, most students 
mentioned their professors and the content of the program. Some answered:  
 
“The campus meeting and discussion boards.” “My professor was awesome.” “The professors 
are engaged and supportive. The content is useful and inspiring.” “Diversity, patience, and 
understanding from instructors” “I think the structure of the courses are great. They operate 
asynchronously which allows for some flexibility.” “The content of courses has been very 
helpful.” “I liked the ability to interact so easily with the Professors. I like that it is focused on 
Clinical Mental Health.” “I like the online aspect of the program. Most of the professors are 
approachable and are professional and know the curriculum well.” “I appreciate the 
application of knowledge, tools, theoretical approaches, intervention strategies, assessments, 
and all that is learned through assigned research and reflection papers, online forum posts, case 
studies, and role plays.” “The pace, the instructors, the readings.” “The adaptability of doing 
the courses online.” “The personal guidance and feedback are valuable. A great deal of material 
is covered, but that is what is needed. Appreciate the time that the professors put into their 
students.” “The virtual nature (and pre-COVID, hybrid model) of the program has allowed me 
to continue to work full time while working on my Masters. This has been instrumental. 
Additionally, the program's professors go out of their way to provide support, ease students' 
way, ensure academic rigor, and engage MSC students in professional activities such as co-
authoring articles, conducting research, etc.” 
 
 
Particular Dislike. (Question 6). When students were asked what they dislike about the M.S. in 
Counseling, some provided some suggestions and responded the following: “Books” “The 
computer has a lot of problems, some was operator error, other was school’s fault. Made some 
things confusing.” “The online platform is acceptable, although there were many errors and 
inconsistencies in the dates on Moodle.” “In person class time is missed, but the advantages of 
the program especially during a pandemic out weight the loss of being in person.” “I liked the 
program.” “I would appreciate more real-life video examples of counseling sessions that utilize 
specific theoretical perspectives that show intervention application.” “Sometimes there is 
miscommunication but that is bound to happen in life.” “Some of the class requirements do not 
push everyone to learn.” “It seems there may be value to incorporate a class, or references on 
personality development. It seems the ability to differentiate personality from other mental health 
factors would be a useful tool.” “At times I have not felt that the virtual posting environment 
provided a particularly challenging environment for student discussion and growth.”  
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One student stated: “There is nothing specific I dislike.”  but suggested : “I would suggest 
adding course topics like, "youth and adolescents" or "complex trauma" to the course topics. 
Due to the current choice of topics, I am well prepared for older populations as well as disabled 
populations.”   
 
One student expressed a concern regarding oversight of adjunct professors regarding clinical 
courses such as practicum and internships: “This last year, there had been some additions to 
staff, and it felt that there was a lack of oversight on how the new adjuncts were creating their 
curriculums and it did impact the morale of the cohort.  In this type of program consistency is 
important so that students know what to expect from professors.  There needs to be more 
assistance in preparing for practicum and internships. In some of the classes, the assignment 
directions are not always clear and can be confusing. General outlines for curriculum would be 
helpful with each of the courses and make studying easier.”     
 
 
Purpose of the Program. (Question 7). The current students are convinced that the purpose of 
the program is to provide an education that will produce clinically competent clinical mental 
health counselors. Most responses included a statement about becoming an effective professional 
counselor as stated like below:  
“Make counseling an important part of the healing progress without medication.” “No opinion 
at this time.” “Training and preparing professional counselors to deliver quality mental health 
care while maintaining healthy habits for self-care. Fostering a commitment to life-long inquiry 
and training.” “Prepare students to be effective counselors.” “I think simply to train students to 
become helpers through counseling, research, and program evaluation.” “Multicultural 
diversity, continued learning as a professional and diligent training to be a competent 
counselor.”  
 
“The purpose of this program is to educate and prepare students to become skilled and 
professional counselors.” “To educate and equip students with a well-rounded, robust, clinical 
perspective of mental health, how and why we work from a theoretical orientation and how to 
implement effective interventions based on research and EBP.” “To help us become competent 
counselors.” “To get students prepared to be effective counselors after graduation.” “To pass 
the license exams, be equipped for professional practice and association with professional 
organizations and employers.”  
 
“To shape counselors of the future by creating opportunities for personal reflection/growth, 
professional dialogue/enrichment, and training in counseling theory, progress tracking, and 
client success. Values of social justice, valuing of diversity, and a core foundation in ACA 
counseling ethics undergird the program's philosophy.” 
 
 
Student agreement with Program Purpose. (Question 8). Students were asked to rate the extent 
to which they agree with what they perceive to be the purpose and philosophy of the program 
using a scale (1 = Disagree 2 = Somewhat Agree 3 = Agree 4 = Strongly Agree, 5 = Not 
Applicable). Most of the current students rated their agreement with the philosophy of the 
program high as evidenced by the highest score of 4 and one responded with 3.  
See figure 2 below.  
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Figure 2: Students – Student agreement with Program Purpose 
 

 
 

 

Program Objectives. (Question 9). Students were also asked about their perception of graduates 
being able to implement their learned material of the eight major learning areas (Ethical practice 
in counseling, Social and cultural diversity, Human growth and development, Career and mental 
well-being, Personal model of counseling, Group counseling, Assessment and testing, Research, 
and evidence-based counseling) into successful practical approach of counseling.  

The students were able to rank their responses using 1 (poor), 2 (acceptable), 3 (good), or 4 
(excellent). Most of the responses have been good and excellent. See Figure 3 below.  
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Figure 3: Students - Program Objectives 
 

 
 
Sufficiency of Curriculum. (Question 10 - What do you suggest adding to the curriculum - 
why?). This question of the survey requested suggestions for the curriculum. Responses provided 
feedback and recommendations including:  
 
“N/A” “I think offering a more diverse specialties available. For example, marriage counseling 
course, I fully understand i signed up for addictions counseling program, but with a more 
diverse course offering, maybe other fields would appeal tom students more than addictions. 
“This program is extremely thorough and intensive. I don't have anything to add currently.” 
“Nothing that I can think of as of now.” “More hands-on cultural diversity learning.” 
 
Some students felt there should be more specialties and courses offered as evidenced by their 
statements such as:“ I think offering a more diverse specialties available. For example, marriage 
counseling course.” “An advanced theory class, a class on holistic wellness, and a prep module 
on writing and research prior to the start of the first semester.” “I believe spiritual health is 
important and should be put back into the program.” “Topics on youth and adolescents. There is 
no current course covering only this subject area.” 
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Other suggestions were related to the practicum and clinical applications. Some students stated:   
“I would move some of the classes the semester prior to the Practicum. Like assessments and 
tests and Evidence based outcomes.” “I would suggest adding more 1:1 supervision time with 
supervisors during practicum.” 
 
 
Importance of Program Areas. (Question 11 - Do you perceive the graduates of the program 
will be able to synthesize elements of ethical practice in counseling?) 
The students were also able to score all eight program areas (1) Professional Counseling 
Orientation and Ethical Practice; (2) Social and Cultural Diversity; (3) Human Growth and 
Development; (4) Career Development; (5) Counseling and Helping Relationships; (6) Group 
Counseling and Group Work; (7) Assessment and Testing; (8) Research and Program Evaluation 
according to their perceived significance to succeed as a clinical mental health counselor.  
Most students rated the areas as very important or most important, whit the exception of one 
student rated the area of Career Development as least important. Some students also rated the 
area of Research and Program Evaluation as little important. See Figure 4 below. 
 
 
Figure 4: Students - Importance of Program Areas 
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Overall Rating of the Program. (Question 12). The overall rating of the program was the final 
question of the survey. The scale was the same scale used above. Most students ranked the 
program as “excellent” and good”. One student scored the overall rating of the program as 
“Acceptable.”  
 
Figure 5: Students – Overall Rating of the Program 
 

 
 
 
Conclusions. 2021  
Based on the information that has been provided by current students, it appears that the Master of 
Science in Counseling (MSC) program, specialty Clinical Mental Health Counseling at the 
University of Providence prepares students very well as future professional counselors. The 
findings do not indicate the need for specific program changes other keeping the standards that 
secured the accomplished CACREP accreditation until 2025. The overall results of 2020 show 
high scores of satisfactions on the eight required core curriculum areas. Nevertheless, some of 
the suggestions such as modifying or adding more electives are already planned by MSC faculty.   
Students provided some additional suggestions on how the MSC program could be improved. 
The feedback is consistent with concerns students expressed at the start of the academic year. 
One student responded: “I think offering a more diverse specialties” Another response was: “I 
believe spiritual health is important and should be put back into the program.” MSC program 
added four elective courses in Addictions Counseling and Clinical Rehabilitation Counseling 
MSC program also added MSC 592 Spirituality and Counseling as a required course instead of 
an elective. MSC faculty will continue to make changes in the future based on the students’ 
feedback.   
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B. Alumni 
Data were solicited from alumni enrolled in the University of Providence MSC Program in the 
past 5 years. Alumni were emailed invitations to complete a program evaluation survey 
generated through MS Office Forms. Of 29 alumni identified by the University Alumni office 
only two responded. Low response rates were attributed to the survey delivery process, the fact 
that the same alumni were surveyed in the previous year regarding program effectiveness, and 
the some may have changed their email addresses and not received the invitation. Plans to 
stagger alumni survey requests by year of graduation should help to alleviate this problem in the 
future. 
 
 
General Perception of the Program. (Question 3). Both program Alumni generally perceived 
the program in a favorable manner as evidenced by scaling with 4 = Excellent. See Figure 6 
below. 
 
Figure 6: Alumni – General Perception of the Program 
 
 

 
 
 
Question 4 was asking alumni’s’ thoughts about the program with an open question, and both 
expressed positive feedback and stated the program prepares them to be a competent professional 
counselor. Their statements were: 
 
“I felt very prepared and competent when I started working in the field.” “Top-notch program!” 
 
 
Particular Liking. (Question 5). When asked what the alumni do like about the M.S. in 
Counseling (specialty Clinical Mental Health Counseling) MSC program, they stated: 
 
“Instructors, class content, supervision.” “Excellent academic curriculum with the most 
supportive faculty.” 
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Particular Dislike. (Question 6). When asked what the alumni did not like about the M.S. in 
Counseling (specialty Clinical Mental Health Counseling) MSC program, the statements were:  
 
“Last minute changes to classes and schedules.” “Not applicable.” 
 
 
Purpose of the Program. (Question 7). Alumni provided positive feedback regarding the 
purpose of the MSC program as evidenced by their statements: 
 
“To prepare mental health counselors to practice ethically and competently.” “As the program's 
guiding philosophy, I perceived that striving for excellence was the best preparation for the 
future.” 
 
 
Alumni Agreement with Program Purpose. (Question 8). Alumni were asked to rate the extent 
to which they agree with what they perceive to be the purpose and philosophy of the program 
using a scale (1 = Disagree 2 = Somewhat Agree 3 = Agree 4 = Strongly Agree, 5 = Not 
Applicable). Both alumni rated their agreement with the philosophy of the program at the highest 
score of 4. See figure 7 below.  
 
 
Figure 7: Alumni – Alumni agreement with Program Purpose 
 

 
 
 

Program Objectives. (Question 9). Alumni were asked about their perception of program 
graduates in terms of ability to integrate content knowledge into their counseling practices 
related to the eight areas (Ethical practice in counseling, Social and cultural diversity, Human 
growth and development, Career and mental well-being, Personal model of counseling, Group 
counseling, Assessment and testing, Research, and evidence-based counseling). 

Alumni were able to rank their responses using 1 (poor), 2 (acceptable), 3 (good), or 4 
(excellent). Both responded with excellent. See Figure 8 below.  
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Figure 8: Alumni - Program Objectives 
 

 
 
 
Sufficiency of Curriculum. (Question 10 - What do you suggest adding to the curriculum - 
why?). This question of the survey requested suggestions for the curriculum. Alumni provided 
feedback and recommendations including:  
 
“Marriage/family systems course.” “Not applicable.” 
 
 
Importance of Program Areas. (Question 11 - Do you perceive the graduates of the program 
will be able to synthesize elements of ethical practice in counseling?) Alumni were also able to 
score all eight program areas (1) Professional Counseling Orientation and Ethical Practice; (2) 
Social and Cultural Diversity; (3) Human Growth and Development; (4) Career Development; 
(5) Counseling and Helping Relationships; (6) Group Counseling and Group Work; (7) 
Assessment and Testing; (8) Research and Program Evaluation regarding the significance to 
succeed as a clinical mental health counselor.  
 



MSC Faculty                            9/8/2022 20 

Both alumni rated the areas as very important or most important, except for one alumnus who 
rated the areas of Career Development, Counseling and Helping Relationship, and Assessment 
and Testing as important. See Figure 9 below. 
 
 
Figure 9: Alumni - Importance of Program Areas 
 

 
 
 
Overall Rating of the Program. (Question 12). The overall rating of the program was the final 
question of the survey. The scale was the same scale used above. Both alumni ranked the 
program as “excellent”. See Figure 10 below.  
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Figure 10: Alumni – Overall Rating of the Program 
 

 
 
Conclusions. 2021  
Based on the information that has been provided by Alumni, it appears that the Master of 
Science in Counseling (MSC) program at the University of Providence improved their 
performance of preparing graduates for their career as professional counselors from "good" to 
“excellent”.  
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C. Faculty Full-Time, Part-Time, Adjunct 
 
Data were collected from the core faculty in the Master of Science in Counseling (MSC) 
program at the University of Providence. The survey was sent to full-time, core faculty and 
administered through an electronic link to fill out a form in Microsoft. All three core faculty 
members completed the survey. The faculty survey was comprised of open-ended responses and 
scaled rating questions. Each survey question is considered in turn.  
 
Rating of the Program. Faculty were asked to provide an overall perception of the program 
using a rating scale where 1 = poor, 2 = acceptable, 3 = good, and 4 = excellent.  
 
General Perception of the Program. (Question 3). The general perception of the program was 
very positive as all faculty ranked the program with the highest score of 4 as excellent. 
 
Figure 11: Faculty – General Perception of the Program 
 

 
 
 
Question 4 was asking faculty’s thoughts about the program with an open question and the 
provided statements are:  
 
“The program is student-centered, rigorous, and flexible.” “I believe the MS Counseling 
program is excellent as there is a great balance between academic and clinical skill 
development.” 
 
 
Particular Liking. (Question 5). Faculty members were asked to identify what they like about 
the program. In regard to what is liked about the program, participants identified the quality and 
format of the program as valuable and stated: 
 
“The quality interactions between student and faculty. The program is demanding but also 
flexible. The program does well prepare professional counselors.” “I like the program has still a 
small number of students in a cohort as this provides the opportunity to connect better at an 
individual level. I also like the program provides students with great clinical skills and 
theoretical foundation to serve clients as clinical mental health counselors. I also like the diverse 
student population regarding age, background, and ethnicity.” 
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Particular Dislike. (Question 6). One perceived limitations of faculty about the program 
included lack of effective advertisement of the program stated as: “Advertising is improving but 
could be better outside of the PSJ network. The program could be marketed better (from what I 
know)”. One faculty noted that this question is not applicable.  
 
 
Purpose of the Program. (Question 7). Faculty was asked to identify the goals, objectives, and 
guiding philosophy of the program. The responses showed that faculty is convinced that the 
purpose of the program is to provide an education that will produce clinically competent clinical 
mental health counselors as stated below:  
 
“To prepare knowledgeable, ethical, competent, professional counselors.” “I perceive the 
purpose of the program is to educate graduate students to become excellent clinical mental 
health counselors who are culturally sensitive and present academic and clinical competence.” 
“Program prepares students for exciting careers as professional counselors.” 
 
 
Faculty Agreement with Program Purpose. (Question 8). Faculty members were asked to rate 
the extent to which they agree with what they perceive to be the purpose of the program using a 
scale (1 = Poor 2 = Acceptable 3 = Good 4 = Excellent). All faculty members (100%) rated their 
agreement with the program purpose as 4. See figure 12 below.  
 
Figure 12: Faculty – Faculty Agreement with Program Purpose 
 

 
 
 

Program Objectives. (Question 9). Faculty was also asked about their perception of graduates 
being able to implement their learned material of the eight major learning areas (Ethical practice 
in counseling, Social and cultural diversity, Human growth and development, Career and mental 
well-being, Personal model of counseling, Group counseling, Assessment and testing, Research, 
and evidence-based counseling) into successful practical approach of counseling.  
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Faculty was able to rank their responses using 1 (poor), 2 (acceptable), 3 (good), or 4 (excellent). 
All the responses have been good and excellent. See Figure 13 below.  

 
Figure 13: Faculty - Program Objectives 
 

 
 
 
 
Sufficiency of Curriculum. (Question 10 - What do you suggest adding to the curriculum - 
why?). This question of the survey requested suggestions for the curriculum. Responses from 
faculty members provided suggestions including:  
 
“An optional class covering marriage / couples counseling would be beneficial.” “I suggest 
adding an elective about psychological trauma.” 
Importance of Program Areas. (Question 11 - Do you perceive the graduates of the program 
will be able to synthesize elements of ethical practice in counseling?) Faculty was able to score 
all eight program areas (1) Professional Counseling Orientation and Ethical Practice; (2) Social 
and Cultural Diversity; (3) Human Growth and Development; (4) Career Development; (5) 
Counseling and Helping Relationships; (6) Group Counseling and Group Work; (7) Assessment 
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and Testing; (8) Research and Program Evaluation to rate their perceived significance of every 
area to succeed as a clinical mental health counselor.  
 
All faculty rated the areas as very important or most important as evidenced by Figure 14 below. 
 
 
Figure 14: Students - Importance of Program Areas 
 

 
 
 
Overall Rating of the Program. (Question 12). The overall rating of the program was the final 
question of the survey. The scale was the same scale used above. All faculty ranked the program 
as “excellent” and “good”.  
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Figure 15: Faculty – Overall Rating of the Program 
 

 
 
 
 
Conclusions. 2021.  
The measures of overall program rating (100% excellent) are indicative of the faculty's view of 
the program in relation to program purpose, program curriculum, and student preparedness.  
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D. Clinical Supervisors 
 
Data were collected from clinical supervisors on current students enrolled in clinical courses in 
the MSC Program at the University of Providence. Clinical supervisors answered a 12-question 
survey using an electronic form developed in Microsoft. Five of thirteen clinical site supervisors 
responded to the survey questions.  
 
Rating of the Program. Faculty were asked to provide an overall perception of the program 
using a rating scale where 1 = poor, 2 = acceptable, 3 = good, and 4 = excellent.  
 
General Perception of the Program. (Question 3). The general perception of the program was 
positive as most site supervisors ranked the program as good and excellent, while one participant 
responded with not applicable, which may be based on lack of knowledge and familiarity being a 
newer site supervisor.  
 
 
Figure 16: Site Supervisors – General Perception of the Program 
 
 

 
 
 
Question 4 was asking site supervisors’ thoughts about the program with an open question. Most 
site supervisors expressed positive impressions about the program, but one also expressed lack of 
knowledge about the program. Their statements are: 
 
“So far I don't see any problems with the program.” “The program helps develop competent 
counselors.” “It appears to have a good knowledge base.” “Supervisee seemed to feel very 
supported and spoke highly of the program.” “There is a lot I don’t know about the program.” 
 
 
Particular Liking. (Question 5). When asked what the clinical supervisors do like about the 
M.S. in Counseling (specialty Clinical Mental Health Counseling), one answer was: “Don't know 
much about it.” 
 
Some answered: “The program seems to care about the quality of counselors it trains, is 
communicative with site supervisors.” “I appreciate the guidance and supervision the student 
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receives.” “There did not seem to be any unnecessary hinderances to supervisee’s providing 
supervised services.” “It seems accessible to working people.” 
 
 
Particular Dislike. (Question 6). When clinical supervisors were asked what they dislike about 
the M.S. in Counseling their responses were the following:  
 
“I have no current concerns with the program.” “Accessibility for working people.” 
 
One site supervisor stated: Don't know much about it.” and one suggested: “I would appreciate 
more communication and feedback about the expectations of my role.” 
 
One student expressed a concern regarding state application process for licensure as expressed 
by “It would be good to have more support in the state application process while in the 
program.” 
 
Purpose of the Program. (Question 7). The clinical site supervisors were convinced that the 
purpose of the program is to provide an education that will produce clinically competent clinical 
mental health counselors but two expressed also lack of knowledge. Some examples are:  
 
“Train students to become counselors.” “To train and develop counselors who are competent 
and ethical.” “I am not clear about the philosophy.” “Helping people interested in counseling 
obtain the training they need.” “I don’t know.” 
 
 
Site Supervisors Agreement with Program Purpose. (Question 8). The responses from site 
supervisor rated the purpose and philosophy of the program on a scale (1 = Disagree 2 = 
Somewhat Agree 3 = Agree 4 = Strongly Agree, 5 = Not Applicable). One site supervisor 
responded with Strongly Agree, two with Agree, while two provided Not Applicable . See Figure 
17 below.  
 
 
 
Figure 17: Site Supervisor – Site Supervisor Agreement with Program Purpose 
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Program Objectives. (Question 9). Site supervisors were also asked about their perception of 
graduates being able to implement their learned material of the eight major learning areas 
(Ethical practice in counseling, Social and cultural diversity, Human growth and development, 
Career and mental well-being, Personal model of counseling, Group counseling, Assessment and 
testing, Research, and evidence-based counseling) into successful practical approach of 
counseling.  

Clinical site supervisors were able to rank their responses using 1 (poor), 2 (acceptable), 3 
(good), or 4 (excellent). One or two of responses have been acceptable, while most answered 
good and excellent. See Figure 18 below.  

 
Figure 18: Site Supervisors - Program Objectives 
 

 
 
 
 
 



MSC Faculty                            9/8/2022 30 

Sufficiency of Curriculum. (Question 10 - What do you suggest adding to the curriculum - 
why?). This question of the survey requested suggestions for the curriculum from the site 
supervisors. Responses expressed lack of knowledge, and some provided feedback and 
recommendations including:  
“Don't know.” “Increased opportunities for electives as this has been noted by some of the 
students I have supervised.” “Professional License portfolio at the beginning of program would 
help any prospective counselor.” “Not familiar enough with your curriculum.” 
 
Importance of Program Areas. (Question 11 - Do you perceive the graduates of the program 
will be able to synthesize elements of ethical practice in counseling?) 
The students were also able to score all eight program areas (1) Professional Counseling 
Orientation and Ethical Practice; (2) Social and Cultural Diversity; (3) Human Growth and 
Development; (4) Career Development; (5) Counseling and Helping Relationships; (6) Group 
Counseling and Group Work; (7) Assessment and Testing; (8) Research and Program Evaluation 
according to their perceived significance to succeed as a clinical mental health counselor.  
 
Most site supervisors rated the areas as very important, most important, and important, except for 
one student rated the area of Career Development as little important. See Figure 19 below. 
 
Figure 19: Site Supervisors - Importance of Program Areas 
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Overall Rating of the Program. (Question 12). The overall rating of the program was the final 
question of the survey. The scale was the same scale used above. Most site supervisors ranked 
the program as “excellent” and good” but one participant scored the overall rating of the 
program as “Acceptable.”  
 
Figure 20: Site Supervisors – Overall Rating of the Program 
 

 
 
 
 
Conclusions. 2021  
Based on the information that has been provided by the clinical site supervisor, it appears that the 
Master of Science in Counseling (MSC) program, specialty Clinical Mental Health Counseling at 
the University of Providence prepares students well as future professional counselors. The 
findings do not indicate the need for specific program changes. 
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2. Summary of Professional Competency Evaluation Results 
 

A. Clinical Supervision 
 
As a part of the program, students complete three semesters of clinical work at a community site. 
Students are supervised on site by a clinical supervisor. Data used to report on clinical 
supervision includes three surveys. One survey is completed by practicum or internship site 
supervisors that assesses student clinical competence. A second survey is completed by 
practicum or internship students that evaluates the clinical supervisor. A third survey is 
completed by practicum or internship students as a self-evaluation of clinical competence. 
 
Professional Competence of Students by Site Supervisor. The survey was sent via a link using 
Microsoft Forms to 10 supervisors that provided supervision to students that were enrolled in 
clinical coursework during 2021. Six supervisors completed the survey (60%). Supervisors 
evaluated their student supervisee in eight areas, rated student overall clinical competence, and 
provided qualitative data on student strengths and limitations.  
 
Basic Work Requirements. Supervisors rated students on matters of professionalism in basic 
work requirements at their site using the following scale: 1 = Not able to adequately observe. 2 = 
Major adjustments needed; not helpful or well-timed, potentially harmful or unethical. 3 = 
Continued practice needed; not very helpful or well-timed, and/or not very effective. 4 = 
Developing skill: somewhat helpful, too many missed opportunities to be effective. 5 = Well 
developed; helpful, well-timed when performed, not consistently smooth. 6 = Highly developed: 
helpful, well-timed and consistent. Ten survey items included rankings on being on time and 
using time effectively, informing supervisor about absences, completing paperwork in a timely 
manner, taking initiative, dresses appropriately, applies ethical guidelines and consults on ethical 
issues, and awareness of client population. 
 
Regarding the supervisee being on time, 17% of responses indicated continued practice needed, 
17% of responses indicated well developed, and 66% of responses indicated highly developed. 
Regarding using time effectively, 17% of responses indicated developing skill, 17% of responses 
indicated well developed, and 66% of responses indicated highly developed. In evaluating the 
supervisee informing the supervisor about absences, 17% of responses indicated developing 
skill, 17% of responses indicated well developed, and 66% of responses indicated highly 
developed. Regarding completing paperwork in a timely manner, 17% of responses indicated 
developing skill, 50% of responses indicated well developed, and 33% of responses indicated 
highly developed. In evaluating taking initiative, 33% of responses indicated developing skill, 
and 66% of responses indicated highly developed. Regarding appropriate dress and language, 
17% of responses indicated developing skill, 17% of responses indicated well developed, and 
66% of responses indicated highly developed. Regarding knowledge of ethical guidelines and 
use in practice, 50% of responses indicated well developed and 50% of responses indicated 
highly developed. Regarding consultation on ethical issues, 17% of responses indicated 
developing skill, 17% of responses indicated well developed, and 66% of responses indicated 
highly developed. In evaluating knowledge level regarding client population at the beginning of 
the semester, 50% of responses indicated developing skill, 33% of responses indicated well 
developed, and 17% of responses indicated highly developed. In evaluating knowledge level 
regarding client population at the end of the semester, 17% of responses indicated developing 
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skill, 33% of responses indicated well developed, and 50% of responses indicated highly 
developed. 
 
Open-ended feedback: None. 
 
Case Management. Supervisors rated students on issues relating to case management using the 
same scale provided above. Six survey items included keeping scheduled appointments with 
clients, writing appropriate and timely case notes, regular and timely attendance to staff 
meetings, confidential handling of information, and following site protocols. Regarding keeping 
scheduled appointments with clients, 17% of responses indicated developing skill, 17% of 
responses indicated well developed, and 66% of responses indicated highly developed. 
Regarding being on time for scheduled appointments with clients, 17% of responses indicated 
developing skill, 17% of responses indicated well developed, and 66% of responses indicated 
highly developed. Regarding writing appropriate and timely case notes, 33% of responses 
indicated developing skill, 33% of responses indicated well developed, and 33% of responses 
indicated highly developed. Regarding regular and timely attendance to staff meetings, 17% of 
responses indicated developing skill, 17% of responses indicated well developed, and 66% of 
responses indicated highly developed. Regarding confidential handling of information, 33% of 
responses indicated well developed and 66% of responses indicated highly developed. Regarding 
following site protocols, 33% of responses indicated well developed and 66% of responses 
indicated highly developed.  
 
Open-ended feedback included the following: [Student] is always on time, consistently maintains 
confidentiality and follows all facility protocols.   
 
Supervision. Supervisors rated students on how well they utilize supervision using the same scale 
provided above. Eleven survey items included areas such as keeping appointments with 
supervisor, actively seeking supervision, understanding information, accepting and using 
feedback, awareness of personal feelings in supervision, discusses relevant personal issues, 
recognizing personal values, contributes to supervision, and recognizes and shares competencies 
and deficiencies. Regarding keeping supervision appointments, 33% of responses indicated well 
developed and 66% of responses indicated highly developed. Regarding actively seeking 
supervision, 17% of responses indicated developing skill, 17% of responses indicated well 
developed, and 66% of responses indicated highly developed. Regarding understanding 
information in supervision, 33% of responses indicated well developed and 66% of responses 
indicated highly developed. Regarding accepting and using feedback, 33% of responses 
indicated well developed and 66% of responses indicated highly developed. Regarding 
awareness of personal feelings in supervision, 17% of responses indicated “not able to observe,” 
50% of responses indicated well developed, and 17% of responses indicated highly developed. 
Regarding discussing relevant personal issues, 17% of responses indicated developing, 33% of 
responses indicated well developed, and 50% of responses indicated highly developed. 
Regarding recognizing personal values, 50% of responses indicated well developed and 50% of 
responses indicated highly developed. Regarding supervisee contributing ideas to supervision, 
17% of responses indicated developing skill, 17% of responses indicated well developed, and 
66% of responses indicated highly developed. Regarding the supervisee recognizing and sharing 
competencies and deficiencies, 17% of responses indicated developing skill, 50% of responses 
indicated well developed, and 33% of responses indicated highly developed. There was not any 
open-ended feedback regarding student performance in supervision. 
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Open-ended feedback included the following: [Student] is always willing to reach out with 
questions or concerns and has great intuition re: clients.   
 
Interactions with Clients. Supervisors rated students on how well they interact with clients using 
the same scale provided above. Twelve survey items included areas such as building rapport, 
comfort with clients, reading non-verbal, communicates effectively, genuineness, empathetic, 
unconditional positive regard, sensitivity to client needs, multicultural sensitivity, systemic 
awareness, and works effectively with multiple family members. Regarding building rapport, 
33% of responses indicated well developed and 66% of responses indicated highly developed. 
Regarding comfort with clients, 66% of responses indicated well developed and 33% of 
responses indicated highly developed. Regarding reading non-verbal behaviors, 33% of 
responses indicated well developed and 66% of responses indicated highly developed. Regarding 
communicating to clients effectively, 50% of responses indicated well developed and 50% of 
responses indicated highly developed. Regarding genuineness with clients, 50% of responses 
indicated well developed and 50% of responses indicated highly developed. Regarding being 
empathetic with clients, 33% of responses indicated well developed and 66% of responses 
indicated highly developed. Regarding conveyance of unconditional positive regard, 50% of 
responses indicated well developed and 50% of responses indicated highly developed. Regarding 
conveying safety and competence, 33% of responses indicated well developed and 66% of 
responses indicated highly developed. 50% of responses indicated well developed and 50% of 
responses indicated highly developed. Regarding multicultural sensitivity, 66% of responses 
indicated well developed and 33% of responses indicated highly developed. Regarding systemic 
awareness, 17% of responses indicated developing, 33% of responses indicated well developed 
and 50% of responses indicated highly developed. Regarding working effectively with multiple 
family members, 17% of responses indicated “not able to observe,” 17% of responses indicated 
developing, 17% of responses indicated well developed, and 50% of responses indicated highly 
developed. 
 
Open-ended feedback included the following: [Student] communicates effectively with her 
clients and their families, is empathic, shows unconditional positive regard, and has 
demonstrated awareness of client nonverbals beyond what is expected. Though just starting 
couples work I expect that she will excel. 
 
See Figure 13 below about MSC Students Interactions with clients. 
 
1: Not able to adequately observe. 2: Major adjustments needed. 3: Continued practice needed. 4: Developing skill. 5: Well developed. 6: Highly 
developed 
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Figure 13: Site Supervisor – Professional Competency Students Interactions with Clients 
 
Initial Session Skills. Supervisors rated students on how well they implement initial session skills 
with clients using the same scale provided above. Six survey items included areas such as basic 
intake skills, informed consent, confidentiality, discussing client expectations, and establishing 
rapport. Regarding basic intake skills, 17% of responses indicated developing, 17% of responses 
indicated well developed, and 66% of responses indicated highly developed. Regarding informed 
consent, 17% of responses indicated developing, 17% of responses indicated well developed, and 
66% of responses indicated highly developed. Regarding obtaining permission to video record, 
17% of responses indicated “not able to observe,” 17% of responses indicated well developed, 
and 66% of responses indicated highly developed. Regarding confidentiality, 33% of responses 
indicated well developed and 66% of responses indicated highly developed. Regarding 
discussing client expectations, 17% of responses indicated developing, 17% indicated well 
developed, and 66% of responses indicated highly developed. Regarding establishing rapport, 
50% of responses indicated well developed and 50% of responses indicated highly developed. 
There was not any open-ended feedback regarding student initial session skills. 
 
Counseling Skills. Supervisors rated students on how well they implement basic counseling 
skills using the same scale provided above. Twenty survey items were assessed. Although too 
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cumbersome to detail here, items addressed basic counseling skills such as paraphrasing, open-
ended questions, summarizing, using silence, etc. Overall, 1 response (1%) indicated continued 
practice needed, 19 responses (16%) indicated developing, 46 responses (39%) indicated well 
developed, and 53 responses (44%) indicated highly developed. See Figure 14 below about MSC 
Students Counseling Skills: 
 
 
1: Not able to adequately observe. 2: Major adjustments needed. 3: Continued practice needed. 4: Developing skill. 5: Well developed. 6: Highly 
developed 

 

 
Figure 14: Site Supervisor – Professional Competency Students Counseling Skills 
 
Case Conceptualization. Supervisors rated students on their ability to conceptualize a client case 
using the same scale provided above. Seven survey items included areas such as recognizing 
client patterns, generating case hypothesis, using historical data, reading client verbal and 
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nonverbal communications, using theoretically based rationale, conveying conceptualization 
clearly, and identifying additional assessment needs. Regarding supervisee recognizing client 
patterns, 17% of responses indicated developing, 33% of responses indicated well developed, 
and 66% of responses indicated highly developed. Regarding supervisee generating a case 
hypothesis, 17% of responses indicated developing, 50% of responses indicated well developed, 
and 33% of responses indicated highly developed. Regarding using historical data, 17% of 
responses indicated developing, 50% of responses indicated well developed, and 33% of 
responses indicated highly developed. Regarding reading client verbal and nonverbal 
communications, 33% of responses indicated well developed and 66% of responses indicated 
highly developed. Regarding using theoretically based rationale, 33% of responses indicated 
developing, 17% of responses indicated well developed, and 50% of responses indicated highly 
developed. Regarding conveying conceptualization clearly, 33% of responses indicated 
developing, 17% of responses indicated well developed, and 50% of responses indicated highly 
developed. Regarding identifying additional assessment needs, 17% of responses indicated 
developing, 17% of responses indicated well developed, and 66% of responses indicated highly 
developed.  
 
Open-ended feedback included the following: Gaining quick understanding of client and their 
needs is essential in the work she is doing in the psychiatric emergency department. [Student] 
has excelled at gathering this and verbalizing it such that the information can be effectively 
utilized by subsequent treatment teams. 
 
See Figure 15 below about MSC Students Case Conceptualization Skills: 
 
1: Not able to adequately observe. 2: Major adjustments needed. 3: Continued practice needed. 4: Developing skill. 5: Well developed. 6: Highly 
developed. 

 
Figure 15: Site Supervisor – Professional Competency Students Case Conceptualization Skills 
 
Treatment. Supervisors rated students on aspects of client treatment and treatment planning using 
the same scale provided above. Three survey items included the following areas: developing 
short and long-term goals that are individualized for the client, implementing goal-specific 
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interventions, and recognizing unrealistic goals for counseling. Regarding developing short and 
long-term goals that are individualized for the client, 17% of responses indicated continued 
practice needed, 17% of responses indicated developing, and 66% of responses indicated well 
developed. Regarding implementing goal-specific interventions, 17% of responses indicated 
continued practice needed, 33% of responses indicated developing, and 50% of responses 
indicated well developed. Regarding recognizing goals that cannot be met in counseling, 17% of 
responses indicated continued practice needed, 33% of responses indicated developing, and 50% 
of responses indicated well developed. There was not any open-ended feedback regarding 
student treatment.  
 
Overall Rating. Supervisors provided an overall rating of student competence at their site using 
the following scale: 1 = unacceptable, 2 = acceptable, 3 = good, 4 = excellent. Overall 
competence was based on two ratings, one for professionalism and one for clinical skill. 
Regarding professionalism 40% of responses indicated good and 60% of responses indicated 
excellent (one participant did not respond). Regarding overall clinical skill 33.3% of responses 
indicated good and 66.7% of responses indicated excellent.  
 
Strengths and Limitations. Supervisors provided open-ended responses identifying student 
strengths and limitations. Open-ended responses regarding strengths and limitations included the 
following: [Student] has built a client case load of 14 individuals. She has shown strength in 
organization surrounding running her own caseload, completing notes in timely fashion, 
building rapport with clients and bringing good questions to supervision. She is working on 
building skills and confidence in interrupting chatty clients and redirecting them to the 
therapeutic process. 
 
Summary. The participating supervisors consistently ranked students as well developed or highly 
developed on most measures. Supervisor ratings indicate a high level of student clinical 
development and competence.  
 
Student Self-Evaluation of Professional Competence. The survey was sent via Microsoft Forms 
to 12 students that were enrolled in clinical coursework during Fall 2021. Ten students 
completed the survey (83.3%). Students evaluated themselves in eight areas, rated their overall 
clinical competence, and provided qualitative data on their strengths and limitations.  
 
Basic Work Requirements. Students rated themselves on matters of professionalism in basic 
work requirements at their site using the following scale: 1 = Not able to adequately observe; 2 = 
Major adjustments needed; not helpful or well-timed, potentially harmful or unethical. 3 = 
Continued practice needed; not very helpful or well-timed, and/or not very effective. 4 = 
Developing skill: somewhat helpful, too many missed opportunities to be effective. 5 = Well 
developed; helpful, well-timed when performed, not consistently smooth. 6 = Highly developed: 
helpful, well-timed and consistent. Ten survey items included rankings on being on time and 
using time effectively, informing supervisor about absences, completing paperwork in a timely 
manner, taking initiative, dresses appropriately, applies ethical guidelines and consults on ethical 
issues, and awareness of client population. 
 
Regarding the supervisee being on time, 30% of responses indicated well developed and 70% of 
responses indicated highly developed. Regarding using time effectively, 30% of responses 
indicated well developed and 70% of responses indicated highly developed. Regarding informing 
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the supervisor about absences, 10% of responses indicated developing, 10% of responses 
indicated well developed, and 80% of responses indicated highly developed. Regarding 
completing paperwork in a timely manner, 10% of responses indicated developing, 20% of 
responses indicated well developed, and 70% of responses indicated highly developed. In 
evaluating taking initiative, 10% of responses indicated continued practice needed, 10% of 
responses indicated well developed, and 80% of responses indicated highly developed. 
Regarding appropriate dress and language, 10% indicated well developed 90% of responses 
indicated highly developed. Regarding application of ethical guidelines and consultation on 
ethical issues, 30% of responses indicated well developed and 70% of responses indicated highly 
developed. In evaluating knowledge level regarding client population at the beginning of the 
semester, 30% of responses indicated developing, and 50% of responses indicated well 
developed, and 20% of responses indicated highly developed. Regarding knowledge level of 
client population at the end of the semester, 40% of responses indicated well developed and 60% 
of responses indicated highly developed. There was not any open-ended feedback provided. 
 
Open-ended feedback from students included the following: “I believe I have done well this term 
with my clients and my internship site. I love my job and I have an excellent supervisor and 
excellent clients.” “I am harsher on myself with these surveys but I know that there is always 
room for improvement and I try to improve or learn something every day.” “This site provided 
me with in depth feedback and areas to work on every week.” 
 
Case Management. Students rated themselves on issues relating to case management using the 
same scale provided above. Six survey items included keeping scheduled appointments with 
clients, writing appropriate and timely case notes, regular and timely attendance to staff 
meetings, confidential handling of information, and following site protocols. Regarding keeping 
scheduled appointments with clients, 10% of responses indicated developing, 20% of responses 
indicated well developed, and 70% of responses indicated highly developed. Regarding being on 
time for scheduled appointments with clients, 20% of responses indicated well developed and 
80% of responses indicated highly developed. Regarding writing appropriate and timely case 
notes, 40% of responses indicated well developed and 60% of responses indicated highly 
developed. Regarding regular and timely attendance to staff meetings, 20% of responses 
indicated well developed and 80% of responses indicated highly developed. Regarding 
confidential handling of information, 10% of responses indicated well developed and 90% of 
responses indicated highly developed. Regarding following site protocols, 10% of responses 
indicated developing, 10% of responses indicated well developed, and 80% of responses 
indicated highly developed. There was not any open-ended feedback regarding student case 
management. 
 
Open-ended feedback from students included the following: “The issue is that sometimes the 
website we use for teletherapy is sometimes a little wonky, but myself as a person do my best to 
hold all meetings the designated time and communicate with clients about any changes.” 
 
Supervision. Students rated themselves on how well they utilize supervision using the same scale 
provided above. Eleven survey items included areas such as keeping appointments with 
supervisor, actively seeking supervision, understanding information, accepting and using 
feedback, awareness of personal feelings in supervision, discusses relevant personal issues, 
recognizing personal values, contributes to supervision, and recognizes and shares competencies 
and deficiencies. Regarding keeping appointments with supervisor, 30% of responses indicated 
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well developed and 70% of responses indicated highly developed. Regarding actively seeking 
supervision, 10% of responses indicated developing, 10% of responses indicated well developed, 
and 80% of responses indicated highly developed. Regarding understanding information in 
supervision, 20% of responses indicated well developed and 80% of responses indicated highly 
developed. Regarding accepting and using feedback, 20% of responses indicated well developed 
and 80% of responses indicated highly developed. Regarding awareness of personal feelings in 
supervision, 50% of responses indicated well developed and 50% of responses indicated highly 
developed. Regarding discussing relevant personal issues, 20% of responses indicated 
developing, 30% of responses indicated well developed, and 50% of responses indicated highly 
developed. Regarding recognizing personal values, 30% of responses indicated well developed 
and 70% of responses indicated highly developed. Regarding supervisee contributing ideas to 
supervision, 10% of responses indicated developing, 20% of responses indicated well developed, 
and 70% of responses indicated highly developed. Regarding the supervisee recognizing and 
sharing competencies skills, 20% of responses indicated developing, 50% of responses indicated 
well developed, and 30% of responses indicated highly developed. Regarding the supervisee 
recognizing and sharing deficiencies, 40% of responses indicated well developed and 60% of 
responses indicated highly developed. There was not any open-ended feedback regarding student 
performance in supervision. 
 
Interactions with Clients. Students rated themselves on how well they interact with clients using 
the same scale provided above. Twelve survey items included areas such as building rapport, 
comfort with clients, reading non-verbal, communicates effectively, genuineness, empathetic, 
unconditional positive regard, sensitivity to client needs, multicultural sensitivity, systemic 
awareness, and works effectively with multiple family members. Regarding building rapport, 
10% of responses indicated well developed and 90% of responses indicated highly developed. 
Regarding comfort with clients, 40% of responses indicated well developed and 60% of 
responses indicated highly developed. Regarding reading non-verbal behaviors, 50% of 
responses indicated well developed and 50% of responses indicated highly developed. Regarding 
communicating to clients effectively, 60% of responses indicated well developed and 40% of 
responses indicated highly developed. Regarding genuineness with clients, 10% of responses 
indicated well developed and 90% of responses indicated highly developed. Regarding being 
empathetic with clients, 30% of responses indicated well developed and 70% of responses 
indicated highly developed. Regarding conveyance of unconditional positive regard, 40% of 
responses indicated well developed and 60% of responses indicated highly developed. Regarding 
conveying safety and competence, 30% of responses indicated well developed and 70% of 
responses indicated highly developed. Regarding sensitivity to client needs, 10% of responses 
indicated developing skill, 10% of responses indicated well developed, and 80% of responses 
indicated highly developed. Regarding multicultural sensitivity, 20% of responses indicated well 
developed and 80% of responses indicated highly developed. Regarding systemic awareness, 
40% of responses indicated well developed and 60% of responses indicated highly developed. 
Regarding working effectively with multiple family members, 10% indicated “not able to 
observe,” 10% indicated developing, 60% of responses indicated well developed, and 20% of 
responses indicated highly developed. 
 
Open-ended feedback from students included the following: “The non-verbal cues are more 
difficult in teletherapy, but I believe I do well with the resources I have.” “I would like to 
improve all these competences, especially working with multiple family members at the same 
time.” “Not much experience with multiple family members yet.” 



MSC Faculty                            9/8/2022 41 

 
 
 
Initial Session Skills. Students rated themselves on how well they implement initial session skills 
with clients using the same scale provided above. Six survey items included areas such as basic 
intake skills, informed consent, confidentiality, discussing client expectations, and establishing 
rapport. Regarding basic intake skills, 10% indicated “not able to adequately observe,” 50% of 
responses indicated well developed, and 40% of responses indicated highly developed. 
Regarding informed consent, 10% of responses indicated developing and 90% of responses 
indicated highly developed. Regarding obtaining permission to video record, 10% indicated 
“unable to adequately observe” and 90% of responses indicated highly developed. Regarding 
confidentiality, 10% indicated “unable to adequately observe” and 90% of responses indicated 
highly developed. Regarding discussing client expectations, 40% of responses indicated well 
developed and 60% of responses indicated highly developed. Regarding establishing rapport, 
10% of responses indicated well developed and 90% of responses indicated highly developed.  
 
Open-ended feedback from students included the following: “Could work more on defining 
client expectations. I do this at the beginning with a client but over time I believe that the goals 
change and I could work on updating them.” “I would like to improve all of these 
competencies.” “The three ones I have not done. My supervisor does the intake evaluations and 
no client has accepted to be taped.” 
 
Counseling Skills. Students rated themselves on how well they implement basic counseling skills 
using the same scale provided above. Twenty survey items were assessed. Although too 
cumbersome to detail here, items addressed basic counseling skills such as paraphrasing, open-
ended questions, summarizing, using silence, etc. One response (.5%) indicated “not able to 
adequately observe,” 9 responses (4.5%) indicated developing, 86 (43%) of all responses 
indicated well developed, and 104 (52%) of all responses indicated highly developed. 
 
Open-ended feedback from students indicated the following: “I have struggled with a severely 
resistant client this term. I have tried and discussed multiple interventions with professors, my 
counselor and my supervisor and it has been difficult. I recognize that it is not my job to force 
clients into wanting to work on stuff, but it is an area of which I want more experience because 
resistant clients for me are an area I am not comfortable with.” “I would like to improve 
paraphrasing and using silence.” 
 
Conceptualization. Students rated themselves on their ability to conceptualize a client case using 
the same scale provided above. Seven survey items included areas such as recognizing client 
patterns, generating case hypothesis, using historical data, reading client verbal and nonverbal 
communications, using theoretically based rationale, conveying conceptualization clearly, and 
identifying additional assessment needs. Regarding supervisee recognizing client patterns, 40% 
of responses indicated well developed and 60% of responses indicated highly developed. 
Regarding supervisee generating a case hypothesis, 30% of all responses indicated well 
developed and 70% of responses indicated highly developed. Regarding using historical data, 
10% indicated developing, 30% of responses indicated well developed, and 60% of responses 
indicated highly developed. Regarding reading client verbal and nonverbal communications, 
10% indicated developing, 30% of responses indicated well developed, and 60% of responses 
indicated highly developed. Regarding using theoretically based rationale, 10% of responses 
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indicated developing skill, 10% of responses indicated well developed, and 80% of responses 
indicated highly developed. Regarding conveying conceptualization clearly, 10% of responses 
indicated developing skill, 30% of responses indicated well developed, and 60% of responses 
indicated highly developed. Regarding identifying additional assessment needs, 10% of 
responses indicated developing skill, 30% of responses indicated well developed, and 60% of 
responses indicated highly developed.  
 
Open-ended feedback from students indicated the following: “I would like to work more towards 
not missing opportunities to be more effective in using data and generating hypothesis 
concerning client's behavior.” 
 
Treatment. Students rated themselves on aspects of client treatment and treatment planning using 
the same scale provided above. Three survey items included the following areas: developing 
short and long-term goals that are individualized for the client, implementing goal-specific 
interventions, and recognizing unrealistic goals for counseling. Regarding developing short and 
long-term goals that are individualized for the client, 10% of responses indicated developing 
skill, 20% of responses indicated well developed, and 70% of responses indicated highly 
developed. Regarding implementing goal-specific interventions, 10% of responses indicated 
developing skill, 20% of responses indicated well developed, and 70% of responses indicated 
highly developed. Regarding recognizing unrealistic goals for counseling, 40% of responses 
indicated well developed and 60% of responses indicated highly developed. There was not any 
open-ended feedback regarding student treatment. 
 
Overall Rating. Students provided an overall rating of competence at their site using the 
following scale: 1 = unacceptable, 2 = acceptable, 3 = good, 4 = excellent. Overall competence 
was based on two ratings, one for professionalism and one for clinical skill. Forty percent of 
students ranked their professionalism as good and 60% ranked as excellent. Regarding clinical 
skill, 50% of students rated as themselves good and 50% of self-ratings indicated excellent. 
 
Open-ended feedback from students indicated the following on strengths and limitations: 
“Considering that I am an intern, I am looking for to improve in all areas. “still honing 
professional skills but greatly improved since practicum.” “Comprehensive understanding of 
counseling process and ability to execute the therapeutic process successfully. Ongoing work on 
empathic reflection and silence needed.” 
 
Summary. Students consistently self-ranked as well developed or highly developed on most 
measures, with some indications of developing. Students may be encouraged to work with their 
clinical professors and site supervisors to attend to individual needs in both group and individual 
supervision. 
 
Student Evaluation of Site Supervisor. The survey was sent via a link using Microsoft Forms to 
12 students that were enrolled in clinical coursework during 2021. Ten students completed the 
survey (83.3%). Students represented a variety of sites, including a specialized clinic, community 
agency, and private practice. Students evaluated their supervisor on skills, effectiveness, and an 
overall rating. For the scaled rankings, the following was used: 1 = Unacceptable and/or not 
present. 2 = Needs significant improvement. 3 = Adequate. 4 = Good. 5 = Excellent. 
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Supervisor Skill. Students ranked their supervisor skill level on fifteen items using the above 
scale. Items included the following: knowledge of counseling theory, performs supervisor roles, 
encourages supervisee to explore alternatives, establishes rapport, appropriately challenges and 
supports supervisee, provides clear suggestions, sensitive to differences, demonstrates flexibility, 
assists in conceptualizing, models principles of counseling, gives appropriate feedback, confronts 
supervisee when needed, assists in treatment planning, identifies supervisee strengths and 
limitations, and is available to the supervisee. For all items used to supervisor skills, 20% of 
responses indicated good and 77% of responses indicated excellent.  
 
Supervisor Effectiveness. Students ranked their supervisor effectiveness on five items using the 
above scale. Items included the following: overall satisfaction with supervisor, supervisor 
competence, supervision increasing student competence, supervision applies to student caseload, 
and supervision increases student self-confidence. Regarding overall satisfaction with the site 
supervisor, 10% of responses indicated adequate but lacking, 10% indicated good, and 80% of 
responses indicated excellent. Regarding supervisor competence, 20% of responses indicated 
good and 80% of responses indicated excellent. Regarding supervision contributing to abilities 
and knowledge, 30% of responses indicated good and 70% of responses indicated excellent. 
Regarding supervision contributing to assisting clients to grow, change, and improve, 30% of 
responses indicated good and 70% of responses indicated excellent. Regarding interactions 
increasing self-competence, 10% of responses indicated needs significant improvement, 10% of 
responses indicated good, and 80% of responses indicated excellent.  
 
Overall Satisfaction of Host Site. Students provided an overall ranking for their host site using 
the following scale: 1 = Unacceptable 2 = Acceptable 3 = Good 4 = Excellent. Students rated 
their site supervisor on two items, professionalism and clinical skill. Regarding professionalism, 
20% of responses indicated good and 80% of responses indicated excellent. Regarding clinical 
skill, 10% of responses indicated acceptable, 10% of responses indicated good, and 80% of 
responses indicated excellent.  
 
Student open-ended feedback included the following regarding overall satisfaction of the clinical 
site: “[She] has been an amazing supervisor. I am thankful that I have her. My one and only 
thing that I would recommend for her is that she reduce her stress. I can see she is burnt-out. 
She's great at supporting others but not so great at supporting herself. I appreciate all she has 
done for me, the confidence she has built into me and the respect that she gives me as a 
professional.” “[Supervisor] offered such consistent, knowledgeable support. She offered her 
years of private practice expertise as well as knowledge of the student to counselor transition. 
Her professional demeanor as well as just her person was really such an asset to me.” “Would 
have been better to work with an LCPC and would have been beneficial if the supervisor was 
able to work directly with the counselor (be in the same city).” “I am very pleased with my 
supervisor. He is a great to encourage me learn and succeed.” “I have thoroughly enjoyed 
learning and working with this team. [She] is a very invested supervisor and she has taught me a 
lot, challenged me to be more self aware to my blind spots and encouraged me when I was really 
struggling.” “[Supervisor] represents an excellent option as a clinical supervisor given his 
being dual licensed (LAC), having worked with the courts and corrections departments (MAC), 
and being a very friendly accessible person who does everything in his power to help and protect 
his clients from undue harm.” 
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Conclusion: Both student and supervisor evaluations of student competence and clinical skill 
were most often rated as well developed or highly developed.  
 
1: Not able to adequately observe. 2: Major adjustments needed. 3: Continued practice needed. 4: Developing skill. 5: Well developed. 6: Highly 
developed. 

Figure 16: Students – Self-Evaluation Professional Competency – Clinical Skills 
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4. Reflection on the Previous Year’s Improvement Plan 
 
Reflection on the last year’s improvement plan: 

1. Additional support to students in their first year. 
Data from 2018-2019 and 2019-2020 show that students are most likely to drop out of the 
program in their first year. First-year experience is critical to overall student success. The 
department made program changes in the Orientation process. Reflecting our students’ body 
(50% out of Great Falls, 50% out of state) the student orientation was facilitated in an online 
format. As none of the faculty members are on a 12-month contract, the departmental 
ombudsman not only provided a safe, comfortable, and confidential environment for students to 
discuss their concerns or complaints outside formal channels but also helped facilitate 
recruitment, advising, course registration and orienting new student to the learning platform 
Moodle over the summer term. This significantly helped to decrease the drop-out rate among the 
new students. 
 

2. Addressing the diverse support needs of students 
During the orientation, professionals across UP will be invited to share available support for 
diverse issues such as academics, financial support, career guidance, and personal/emotional 
challenges. Students, across the cohorts, will be encouraged to create support groups.  
 

3. Online options to build communities and engagement 
All the courses in the department are offered in the same format (lay out, points, etc) on Moodle. 
Faculty added their response times to student emails and assignments. A section on Moodle was 
opened for facilitating peer connections among students. Features on UP’s mobile apps will be 
explored to provide another way for students to connect. In future, a student organization will be 
created in the department to further build student community and engagement. 
 

4. Early identification of at-risk students 
It is critical to identify students who are struggling early in the semester so that there is enough 
time to intervene and get them back on track. Last semester we used early alert system to support 
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students who are at risk. By utilizing tools for early identification and support of at-risk students, 
department plans made substantial improvements in the academic success and retention of 
students. 
 
 

5. Commission on Rehabilitation Counselor Certification 
 
Commission on Rehabilitation Counselor Certification 
 
The Commission on Rehabilitation Counselor Certification limited that one course cannot cover 
more than two standards. University of Providence’s Graduate council approved the proposal for 
the following curriculum changes:   
 
• MSC 507 Intro to Rehab Counseling (change to 2 credits instead of 3 credits)  
• MSC 621 Psych Aspects of Disability (change to 2 credits instead of 3 credits)  
And add two new courses:  
• 1 credit course MSC 635 "Job Placement & Development" 
• 1 credit course MSC 518 "Rehabilitation Services Delivery Settings" 
 
The 60-credit curriculum now meets all of the core courses in rehabilitation counseling. Students 
who complete all of the graduate level courses with the Clinical Rehabilitation Counseling 
concentration would qualify for the educational component of the CRC exam eligibility 
requirements under Category 3.  
 
 

6. National Association for Alcoholism and Drug Abuse Counselors 
 
National Association for Alcoholism and Drug Abuse Counselors 
The counseling department submitted the complete curriculum (60 credits) along with courses 
matched with the NAADAC standards to make sure that our students are eligible to take the 
NCAC I, NCAC II and MAC examinations. We are still waiting for a response from NAADAC. 
 
 

7. CACREP Standards 
 
CACREP Standards 
During the process of the CACREP accreditation, faculty realized program was not meeting all 
the standards in the Clinical Mental Health Counseling (5.c.2.h). Based on the students’ feedback 
MSC 625: Medical aspect of disability and MSC 630 Medical Information for Counselors were 
added not only to address this CACREP standard but also the standards from the Commission on 
Rehabilitation Counselor Certification. 
 
CACREP Board of Directors have requested 2023 Standards Revisions Committee to infuse 
disability concepts into the core curricular areas. Recent changes to align curriculum to meet 
standards from Commission on Rehabilitation Counselor Certification will prepare the 
department for the reaccreditation. 


